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ABSTRACT
Rebecca A. Feaster, Ed.D., Educational Administration,
The University of South Dakota, 2002
The Effects of the Four-Day School Week in Custer, South Dakota
Dissertation directed by Dr. Greg Boris

The purpose of this study was to determine current perceptions of Custer School
District 16-1 stakeholders (students, parents, instructional staff, business and community
members, and non-certified staff) regarding the effects of the four-day school week on
the district educational program, student, teacher, and staff performance, and out-of-
school activities. Secondly, the study determined to what extent perceptions had changed
since the four-day school week was implemented. Thirdly, the study determined i.f there
were any changes in student attendance and achievement associated with the four-day
school week. Finally, to compare present and past stakeholder satisfaction regarding the
four-day school week schedule.

The review of literature focused on the history of the four-day workweek, the
history of alternative school schedules in the United States, and the implementation of the
four-day school week in Custer School District 16-1 in South Dakota.

Survey research was conducted that duplicated a similar survey study that was
conducted after the 1995-96 four-day school year. Descriptive and inferential statistics,
including means, standard deviations, and r-fests were used to determine significant
differences between the 1996 and the 2002 surveys. Analysis of the data suggested that
students, parents, business and community members, non-certified staff, and instructional
staff perceive that the effect of the four-day school week has been positive on curriculum



and instruction, student behavior, self and/or family, and school schedules for lunch and
snacks. Secondly, student attendance has improved and student achievement has
experienced very little change since the four-day school week has been implemented.
Finally, the survey indicated students, parents, instructional staff, business and
community members, and non-certified staff have all indicated satisfaction with the four-
day school week. Comments regarding what the instructional staff, parents, and students
do on Fridays are included. Also, positive and negative comments conceming the four-

day school week are discussed.
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CHAPTER 1
Introduction

Financing education at the local, state, and federal levels continues to be a major
issue confronting schools. A recent Phi Delta Kappa/Gallup Poll indicated, “public
support for the public schools is at an all-time high” (Rose& Gallup, 2001, p. 49). Yet,
financing education continues to be a difficult problem for educators at all levels in both
public and private institutions. Costs for educating public school students have risen due
to inflation and real cost increases in salaries, benefits, fuel, electricity, textbooks, and
other educational supplies. School boards in South Dakota and across the nation are
being forced to go to the public with requests for more funding for education. Voter
reaction to school issues affects immediate as well as long-range school decisions
regarding staffing, scheduling, instructional materials, and capital improvements. When
voters do not support the original educational plan, school boards are forced to look for
means to cut budgets while retaining quality programs. Maintaining efficiency yet
providing the educational needs of the students places a heavy burden of accountability
on the school administrator and the governing board (Cravens, 1973). In response to
financial shortfalls, some local school boards or governing bodies have introduced the
four-day school week as a measure to cut costs.

The four-day workweek is not a new concept. Business organizations and
hospitals have implemented alternative workweek schedules to attract higher quality
workers, reduce employee absenteeism and turnover, and improve productivity
(Alternative work schedules, 2001). According to Cravens (1973), the four-day

workweek increases flexibility in production schedules, reduces monotony of certain
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Jobs, and increases worker morale. He suggested that schools could benefit by
implementing the four-day school week as adopted by the private sector. Not only would
there be a cost savings, but also additional benefits such as those found by industries
would also benefit staff and students participating in four-day school week schedules.

Blankenship (1984) reviewed the history of the four-day school week. He noted
the four-day school week is not a new concept in education. Originally, the concept of an
altemative school schedule was introduced in Madison, South Dakota in 1931. The
Madison schools began a schedule in which the required subjects were scheduled four
days a week and extra curricular activities were scheduled on the fifth day.

In the 1970s a few school districts adopted the four-day instructional week as a
way to respond to public requests to be cost efficient while maintaining or increasing
total school effectiveness (Blankenship, 1984). Districts implemented the four-day
instructional week for a multitude of reasons: to save energy, to reduce overcrowding,
conserve energy, improve instruction, and to reduce costs. By lengthening the school
day, school administrators were able to obtain the same amount of instruction in the four-
day week as the traditional five-day week. The fifth non-school day could be used for
extra-curricular activities, athletic contests, and field trips. Rural school districts on the
four-day school week schedule used the extra day to improve classroom instruction and
cut energy bills. Several school boards and administrators used the fifth day to provide
in-service training in curriculum evaluation and development, pupil diagnosis, team
teaching planning, preparing individualized learning activities, or continuing education
studies for teachers that improved instruction by raising the level of awareness in quality

time, teacher preparation, and student satisfaction. Cravens (1973) suggested that an



accompanying increase in efficiency and instructional utilization of the four-day school
week was thought to improve the academic climate in the schools.

The first school to gain national recognition for implementation of a four-day
instructional week was the Unity School District in Maine, which used the schedule from
the fall of 1971 to the spring of 1975. Unity School District shortened the school week to
save money after the taxpayers voted to reduce the budget for the second consecutive
year. The four-day instructional week saved the district approximately $13,000 (1% of
total annual budget) in transportation, food service, electricity, heating fuel, custodians,
and maintenance supplies during the first five months of operation (Nation's Schools,
1972). The school day was lengthened 35 minutes per day and the 1,700 students were
expected to attend 147 days per year. During the first year of implementation, student
achievement rose in 31 of 60 categories on the Stanford Achievement Test.
“Improvement in median scores occurred in the arithmetic sections, reading paragraphs
for meaning, science and social studies” (Education Daily, 1972, p. 5). Students scored
best in mathematics by increasing the grade scores in 13 of 18 subtests (Education USA,
1972).

Following what occurred in Maine, schools across the nation began to adopt the
four-day instructional week. Evaluation reports supported the idea that quality
instruction is occurring in conjunction with a four-day instructional program (Pompeo,
1981). School officials believed that the four-day school week might be advantageous
for cost effectiveness, student achievement, parents, employee well being, and family
unity. Wilmoth's (1995) research, regarding the four-day school week, found that

administrators overwhelmingly agreed that the four-day schedule was a success based on



test scores, student achievement, parental surveys, and board reviews. Improved
attendance of students, teachers, and staff were also mentioned as a successful factor.
Some administrators indicated that they would be fired if they tried to go back to a five-
day program (Wilmoth, 1995).

The Colorado Department of Education (2001) recently released a report on the
status of the four-day school week in Colorado, which was first piloted in 1980.
Currently there are 47 school districts, constituting 26% of the 178 school districts in
Colorado that utilize the four-day school week as the structure for organizing their school
year. The districts schedule 7.5 hours per day for 144 days of school guaranteeing 1,080
hours per year of instructional time for secondary schools and 990 instructional hours for
elementary schools. Up to 24 hours may be counted for parent-teacher conferences, staff
in-service programs, and closing for reasons of health, safety, or welfare of students.
According to the Colorado report (2001), the districts tended to be rural and sparsely
populated. Many students travel great distances with long bus routes and many districts
travel major distances to co-curricular events, as they participate in differing sports,
academic events, conferences, and leagues. Satisfaction surveys indicated that 80% to
90% of community members favor continuing the four-day week in districts that have
been on the schedule for several years.

In areas of the country where the four-day school week is rarely used, school
districts have encountered legislative problems following a decision to adopt a four-day
instructional schedule. Walsh (2001) reported that the Osseo, Minnesota School Board
announced its decision to change the traditional five-day instructional week to a four-day

schedule only to find that there were state procedures that needed to be followed before a
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final decision could be made. They also experienced immediate community response to
their decision. No prior planning or community interaction had taken place to introduce
the idea of saving money by moving to a four-day instructional week. In January,
Estrada (2002) reported that the Osseo school board would not change to a four-day
school week. The school board was deadlocked concerning the change, which essentially
killed the proposed four-day school week schedule. Following Osseo’s vote, Elk River,
another Minneapolis suburban school district, school board voted seven to zero to kill
their proposed change to a four-day schedule (Estrada, 2002). Culbertson (1982)
indicated that many steps must be taken before a Minnesota district implements a four-
day instructional week. The staff, students, and community must be convinced the
change is appropriate for their circumstances. Following local-level approval, the State
Department of Education and State Legislature must give approval and often the state
laws must be revised to accommodate alternative schedules. A former principal in
Custer, Colorado, stated, “Once adopted a commitment for an extended time must prevail
to work out the scheduling kinks” (Blankenship, 1984, p. 3). Some schools drop the
four-day schedule before the positive and negative affects can be measured.
Purpose of the Study

The primary purpose of the study was to identify the effects of the four-day
school week regarding the Custer, South Dakota School District. A comparison between
mean answers was made between the Custer School District 1996 study and the 2002
study.

I. What are the perceptions of Custer School District stakeholders (students,

parents, instructional staff, community, and non-certified staff) regarding the effects of
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the four-day instructional week on the district educational program: student. teacher, and
staff performance; and out-of-school activities and to what extent have they changed?

2. What changes in student attendance and achievement are associated with the district’s
change from a five-day school week to a four-day school week?

3. How satisfied are stakeholders (students, teachers, staff, administrators, parents, and
community) with the four-day school week schedule?

Significance of the Study

The four-day school week has been in effect since the 1970s; yet when a school
goveming body starts considering instituting schedule changes from the traditional school
schedule, many affected participants react in a strong, negative manner to the idea.
Recently, there has been a renewed interest in the four-day school week schedule. This
study provided a comprehensive study of how one school district implemented a four-day
school week. The effects of the four-day school week were examined across a variety of
areas. School boards and administrators who are considering implementing a four-day
school week are provided substantial information on the effects such a schedule has on
the school system, which can enable them to explore the concept of the four-day school
week.

Definition of Terms

Definitions are given to ensure clarity and consistency throughout the study.
Except for the first definition, the researcher developed the definitions without citations.

Achievement: “The successful accomplishment of performance in particular
subjects, areas, or courses, usually by reason of skill, hard work, scores, or descriptive

commentary” (Hawes, 1982, p. 7).



Cost Effectiveness: An effort to achieve desired objectives with a minimum
amount of resources.

Cost Savings: A reduction in expenditures in a particular area of the school
program, while still carrying out the functions of that program, that leads to an increase in
the fund balance.

CTBS Scores: The Comprehensive Test of Basic Skills Battery Score is a measure
of student achievement.

Five-day instructional week: A school district that consistently has instruction
scheduled five days per week during an academic school year.

Four-day instructional week: The four-day instructional week is a schedule that
has the same number of hours as the traditional five-day week, but four of the days are
lengthened to accommodate the same number of hours as the five-day week No academic
classes are held on the fifth day.

Limitations of the Study

The following are limitations of the study:

1. The study was limited to the accuracy of reported data as provided by the
participants of Custer, South Dakota School District four-day school schedule.

2. The study was limited by the relatively small amount of research literature
provided in the last 30 years.

3. Study test data are examined in the aggregate. Specific factors such as the
sex, ethnicity, socio-economic status, and parental attitudes toward school that might

affect achievement other than number of days in the school week were not controlled.






