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Chapter |
INTRODUCTION AND PURPOSE OF STUDY

In High School, A Report on Secondary Education in America, Emest Boyer

(1983 ) and a team of 25 educators visited selected high schools in the early 1980’s
representing a cross-section of public schools throughout the nation. The aim of the
study was to offer recommendations regarding effective schooling on the secondary
level which would stimulate not only discussions among all of the stake holders, but
also facilitate the necessary changes for improvements in high schools around the
country. Boyer's observations and recommendations would spur on a number of
investigations into America’s educational system helping to pave the way to the
restructuring movement of the 1990's. In a strong belief, predating by a few years A_
Nation At Risk (1983 ) published by The National Commission on Excellence in
Education, that the restructuring of the secondary school was necessary to ensure a
quality education for all, Boyer argues for the need for flexibility in scheduling of the
school day:

American education is marked by great diversity. It must be able

to adjust to a variety of conditions and strive for education of

high quality in a variety of ways. More flexibility in the use of time,

in school size, and in serving special groups of students must be

carefully considered. ( p. 230 )

However, Boyer was not arguing for an increase in the number of days that
students should attend school in one school year, a number less than most industrial
nations throughout the world ( 181 vs. 224 ) ( p. 231). It was Boyer’s belief that the
“urgent need is not more time, but better use of time" (p. 232). Flexibility was necessary
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to permit larger blocks of time for subjects which required longer sustained periods of
time to complete the objectives of the lesson. Boyer suggested that laboratory
sciences courses, foreign languages, and creative writing courses would indeed
benefit from an extended period of class time.

In A Place Called School, Prospects For The Future, John Goodlad (1984 )
concurs with Boyer stating that:
if our interest is in quality educational experiences, we must stop

in providing only time...Increasing the days and hours in school
settings will in fact be counterproductive unless there is, simultaneously,

marked improvement in how time is used. ( p. 283 )

Dr. Goodlad argues that school improvement is predicated on not only employing
instructional methodologies that match the goals and objectives of the lesson, but also
on the view that school staffs ‘need to become more self-conscious about efficient use
of students’ time in school, and individual teachers need to become more aware of
how class time is utilized" ( p. 127 ).

Both Boyer ( 1983 ) and Goodlad ( 1984 ) agree that time is a catalyst for
maximizing learning in the classroom by fostering pedagogical methodologies that
engage the students in meaningful tasks. This is not startiing news, nor is it unique in
the annals of United States public education. Different time structures during a school
day have been employed at various times in our history. However, little research has
been done linking student achievement to these structures. It has hot been until
recently that researchers have examined instructional méthodologies that vary time
periods in order to determine affects on student achievement and performance.

The major researchers in this area of structuring school time are Robert Canady

and Lynn Rettig. In Block Scheduling: A Catalyst for Change In High School .



Canady and Rettig ( 1995 ) argue that a schedule is “ not merely a means of moving
teachers and students to various spaces during selected periods of time...but can
facilitate the institutionalization of desired programs and instructional practices”

(p. 29). Itis just one of the major components and elements of the high school
restructuring movement which has grown out of the criticisms of United States
educational practices in the 1984 A Nation At Risk ( The National Commission on
Excellence in Education, 1983 ) publication.

Viewed separately from the other reform components, school schedules would
no doubt go in and out of style dependent on the mood and leadership of the the
particular school. However, the schedules would no doubt look pretty much the same
as they have for the past hundred years; five, six, seven, or eight period days ranging
from 40 minutes to 1 hour in duration. In many instances there would be no rationale
given for the schedules other than past practice or the stipulations of the teachers’
contract.

The current schedules used by a number of high schools, six to eight, 40 to 60
minute periods per day for an entire school year, were established in the 19th century
as a means of most efficiently educating the great number of immigrants for the
industrial work force. Adherence to rules, working at tedious tasks for specific period
of time , and following directions were all key elements of the educational system of
the industrial era ( Schiechty, 1997 ). While educators today profess to want students
to be critical thinkers, cooperative learners, mathematically , technologically, and
verbally literate, who are educated in an interdisciplinary curriculum, we are
embedding this in an archaic schedule unable to address the demands of the
emerging society.

Time is merely a resource which facilitates the needs of a student body that will
be facing a world far different than the one our ancestors faced in the last century.
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Although separated by one hundred years, educators today are facing similar issues
that our earlier educators faced. The problem of scheduling time is one that dates back
to the late 19th century. In 1893, The Committee of Ten addressed the concerns of
their age.

Diane Ravitch ( 1985 ) in The Schools We Deserve: Reflections On The
Educational Crisis Of Our Time, discusses the Committee of Ten concluding that they:
proposed that all students be liberally educated, regardiess of whether
they were college bound or not, and that all should study English, history
foreign language, science, and mathematics. Recognizing that only

a small minority of high school graduates went on to college, the
Committee asserted that the secondary schools of the United States

taken as a whole, do not exist for the purpose for preparing boys
and girls for college. (p. 72)

This traditional view of education would hold sway for 25 years until another
committee met in 1918 and issued what they called their “Cardinal Principles of
Secondary Education” ( Commission On The Reorganization of Secondary Education,
1918 ). Unlike the first committee which was composed mostly of college professors
and presidents, this second commission consisted of high school principals, education
professors, and bureaucrats. Ravitch ( 1985 ) observes that the “Cardinal Principles” :

facilitated the redefinition of the high school curriculum along functional

lines and conferred respectability on vocational, technical, socio-personal,

and other sorts of new courses-at first in addition to, and later instead of

the academic subjects...The academic curriculum, no longer considered

sppropriate for all students, became a special program for those who

intended to go to college. ( p. 73 )



In the last 80 years the movement from the philosophy espoused by the
Committee of Ten and that professed in the Commission on the Reorganization of
Secondary Education had their respective influence on education. The more
progressive child-centered philosophy of the Cardinal Principles held sway in
American schools during the 1940's through the mid-1950's. However, this
progressive emphasis on educating the whole child focusing on the needs of the
adolescent in a democratic school environment changed after the Soviet launching of
Sputnik in 1957.

The post-Sputnik era in American education focused on the needs of educating
youth in science, mathematics, and foreign languages for the purposes of competing
successfully with the Soviet Union during the Cold War period. Ravitch ( 1985 ) notes
that:

The drive for excellence was in high gear during the early 1960's and

enroliments in advanced courses and foreign languages rose steadily,

along with standardized scores. ( p.84 )

The science courses emerging out of this era, PSSC physics, BSCS biology, and CBA
chemistry stressed laboratory experiences for students. Wiley and Bishop ( 1968 )
argue in The Flexibly Scheduled High School that:

Inherent in this approach is the requirements of long blocks of time to

conduct and meticulously obseive worth-while experiments. One period

of 100 or 120 minutes is preferable to a shorter period of time. This allows

ampie opportunity for setting up the laboratory, conducting the experiment,

and recording the results. (p. 12)

As the Cold War faded, the recommendations of the National Science Foundation
( Wiley & Bishop, 1968 ) to strengthen the physical sciences, social sciences, and
mathematics were not heeded by educators who wished to inculcate the counter






