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ABSTRACT

PERCEPTIONS OF MUSIC EDUCATORS ON THE BLOCK SCHEDULING
IMPLEMENTATION IN SECONDARY SCHOOL MUSIC PROGRAMS IN

LOUISIANA

by
David Karl Carpenter

May 2001

The general purpose of this study was to determine the perceptions of music
educators in Louisiana regarding the block schedule and its effect on music education. In
addition, the study of the perceived effect block scheduling has on enrollment and
ensemble balance in the music programs should provide music educators with data to
make cogent and credible arguments about music programs under any block scheduling
design. Further, this data should provide education decision makers with more and better
information to make administrative decisions in regard to scheduling that can encourage
the continuation of successful music programs in schools subscribing to the block

schedule design.



Questionnaires designed by Richard Miles and Larry Blocher entitled A Survey of
Block Scheduling Implementation on Secondary School Music Programs were mailed to
77 high schools using the block schedule in Louisiana. An equal number of mail-outs (for
a total of 154) were sent to schools subscribing to the traditional schedule to provide
comparative characteristics. Using a variety of Likert-type scales, the respondents rated
various characteristics of music program enrollment, scheduling problems, and individual
student musical proficiency in Parts [ and II. In addition, each respondent was asked to
respond to Parts III and IV containing enrollment data and demographic information of
the respondents and their schools.

Using means, standard deviations, and various Anova tests, the analysis of data
reported higher enroliment means for performing arts classes in schools with the
Traditional schedule. This is attributed to the smaller amount of schedule conflicts. The
enroliment means of choirs and bands in schools subscribing to the Full Block were also
reported higher than the same type of programs in the Modified Block schools. Subjects
also reported problems with student drop-outs as a result of schedule conflicts; however,
the proficiency level of the student musicians increased under the Full Block schedule.

Recommendations for further research include replication of this study in other
states representing various geographical regions of the country. It would be of interest
and certainly timely to develop a research instrument to ascertain the administrator’s role
in the success of the high school music program. Also, expansion of this type of program
evaluation with a more qualitative approach to determine characteristics of music

programs that are successful on the various schedule types might prove beneficial.



DEDICATION

This dissertation is dedicated with loving memory to my grandfather . . .

WILLIAM LEON MICHAEL
March 19, 1911
to

May 8, 1993

. .. a self-proclaimed “jack-of-all-trades, master of none.” With all due respect, I beg to
differ! You were a master musician, singer, handyman, clock maker, paper hanger,
painter, carpenter, husband, daddy, granddaddy, and spiritual mentor! What an enormous
legacy you left through your three daughters, and what an even greater responsibility we
have to afford the world a living examplie of your memory. You were the epitome of
Christ’s love, tenacity and patience. I know you celebrate this achievement with me,

Granddaddy.



ACKNOWLEDGEMENTS
A wise man shall hear, and will increase understanding; and a man of
understanding shall attain wise counsels. (Proverbs 1:53)

First of all get knowledge, then understanding, then get wisdom. The natural
progression of learning was described thousands of years before the Benjamin Bloom’s
taxonomy was written.

It has been my dream to achieve and accomplish as much as possible, and this
work is the fruit of that dream. This effort could not have even begun were it not for the
support, assistance, and sacrifice of many people. To each of you, I say thank you from
the bottom of my heart.

I am grateful to my graduate dissertation committee at The University of Southern
Mississippi for their invaluable guidance and assistance throughout this endeavor. Thanks
especially to Dr. Art Southerland for his thoughtful leadership and well-placed humor
during this venture. I thank Dr. Harold Knight for his efforts at helping me understand
statistical analysis. Thanks also to Drs. Sandra Gupton, Edgar Bedenbaugh, and Johnny
Purvis, for their cogent words of advice.

I would like to also thank the faculty of Northwestern State University in
Natchitoches, Louisiana for the great preparation in this pursuit. Dr. Jerry R. Payne, my
high school and college band director, has been the standard I have attempted to realize
throughout my teaching career. Thanks for the music, Doc. Thanks to my good friends at
Tioga High School for accepting me into the “faculty family” and a special thanks to all

of the great band students from Oberlin, Winnfield, and Tioga. Hang On Sloopy!



I would like to thank my family, especially my dad, M.Sgt. Thomas Marlin
Carpenter, USAF (ret.), for sharing with me the significance of unselfish service to my
fellow man. I thank you for your encouragement. I also thank my mom, Marty Lanelle
Carpenter, for being the embodiment of unconditional love - from teaching me the
alphabet with our old set of encyclopedia in Big Spring to encouraging my graduate study
in Natchitoches and Hattiesburg. I thank you for being my first teacher and for providing
me with the gift and love for music. I appreciate you and love you more than you’ll ever
know. To my sisters, Cheryl Ann and Linda Lavelle, I thank you for your unending love
and encouragement.

My children have been an inspiration and blessing in my life. God has been so
good to share the three of you with me. Aaron Kyle, Allison Kaye, and Allen Keith, God
has begun a good work in each of you, allow Him to guide you throughout your life!

Thanks to my pastor, the Rev. W. D. “Dub” Carson, and the Pinehurst Baptist
Church family, for the many prayers and words of encouragement. I also love and
appreciate J.P. and Barbara Rudd, the best in-law parents a son-in-law could ever ask for.

Special words could never be composed that would be sufficient to express the
love and appreciation I have for my wife, Terri Rudd Carpenter. You are my inspiration
and the driving force behind every one of my achievements. It is one of life’s best
treasures to marry your best friend, share the trials, tribulation, joys, and successes.
Thanks for all you have done for me, I owe it all to you!

Above all else, I must express my appreciation and devotion to Jesus Christ, my
Lord and my God! Thanks to the teaching of my wonderful family, I knew in my heart

that a higher power exists to lead me in my pilgrimage through life. To Deo Soli Gratia!



TABLE OF CONTENTS
DEDICATION

ACKNOWLEDGEMENTS

LIST OF ILLUSTRATIONS

LIST OF TABLES
CHAPTER

L INTRODUCTION ..ottt eee e
National Reform Movement

History of Block Scheduling

Statement of the Problem

Purpose of the Study

Hypotheses

Significance of the Study

Delimitations

Assumptions

Definition of Terms

o REVIEW OF RELATED LITERATURE .........ooooeeeeeeeeeeeeen.
History of the High School Schedule
Growth of Music Education in America

II. METHODOLOGY ...ttt eae e
Hypotheses

Research Questions

Overview of the Methodology

Population

Instrumentation

Reliability and Validity

Data Collection Procedures

Data Analysis

Presentation of Descriptive Data
Tests of Hypotheses



\A SUMMARY ...ttt cre e s e 92

Summary of Procedures
Summary of Major Findings
Conclusions

Discussion
Recommendations

A A survey of block scheduling implementation on secondary school music
programs in Louisiana

B. Letter granting permission to use the survey instrument

C. Letter granting permission to survey human subjects

D. Cover letter and instruction to survey participants

E. Selected responses to open-ended question
REFERENCGES.........oooioiiteiteetetieteetectee et te st e see et senn e ene e sr e sa e seis s 120



LIST OF ILLUSTRATIONS

. Figure2.1. Alternate Day Design.........ccccccomeiirmiminiicniececeeeeececeeeees 25
. Figure 2.2, 4X4 Semester Design ..........ccooveemiimciiiniiiieceeccceeeeennes 26
. Figure 2.3. Seven Period “Slide” Schedule Design ... 27
. Figure 2.4, Trimester Design .........c.cccoouriiiriiiniiiiiicecce e 28
. Figure 2.5. 3X2 Modified Full Block Design ... 29
. Figure 2.6. Hybrid AB Block Design ............cccccoooiiiiiii, 30

. Figure 2.7. 2X3 Modified AB Block Design ..............cccoeiiiiiiiie 32



LIST OF TABLES

Table
1. Subjects Previous Experience with Block Scheduling by School Size ................. 63
2. Current Use of Block Scheduling by School Size ......oeeeineineincnoceiiiiiiinnns 64
3. Band Enroliment by SChOOL SIZ€.....oovvememerermeeneiseieeenneccninset e 65
4. Chorus Enrollment by SChoOl SiZe ..o 66
5. Subjects Perception of Instrumentation/Voice Factor by Type of Block

SCREAUIE .....cveeeeeeeceeeereeeeeeseessesaesraasneestessessessennerresses s ssbensssssest s nssas e snsassebenanas 67
6. Subjects Perception of Ensemble Balance Factor by Type of Block Schedule .....68
7. Enrollment Factor According to Type of Block Schedule......coocccoceennninicnne 69
8. Perception of Effect of Block Scheduling on Student Enrollment in

Performing ATtS PIOZIAML. .......cemuruersreisssescncnsesiiseisinerstisn sttt 70
9. Perception of Effect of Block Scheduling on Drop-Out Rate in Performing

ATS PTOGIAIML.....coovecuremcmensisinaeesesessssstesssnscsessesssbasas st st st 71
10. Perception of Block Scheduling or: Conflicts with Other Elective Classes........... 72
11. Perception of Effect of Block Scheduling on Enrollment for Students in

GIAAES 11512 aneeeeeeeeeeeeeeetreeiessssesesntestesesnessesnese b s aesse st st sub s s s s n s b s s e s e ssneanoes 73
12. Perception of Administrative Support for Program ......cccoeeemcueiusersmmenensiissisecincs 74
13. Perception of Degree to Which Block Scheduhng is a Positive Factor in

Performing At PTOGIAIML........cvueeuressemcmscmssusecsssinssnssssssssistssesscnss s snsnsssssesseoss 75
14. Perception of Degree to Which Block Scheduhng is a Factor in Increasing

Level of Student PErfOIMANCE ......cccceceirmirenrerrresseresssnsssssssmsesssinansssessssosessnsessases 76
15. Degree of Difficulty for Students Encountering Problems in Enrolhng in

More Than One Performing Arts Program .17
16. Test of Hypothesis 1 ..... . . 79
17. Total Enrollment Means and Standard Deviation . 80
18. Test of Hypothesis 2 .... reeeeneasnsasnene 82




19. Band Performance Enrollment by Schedule Type ... 83

20. Test Of HYPOthesis 3 .......couemimiioeeee e 84
21. Chorus Enrollment by Time and Schedule Type ... 85
22. Test Of HYPOheSiS 4 .........cvoumeuiiieiii e 86
23. Test of Hypothesis S............. Ceteereeeteeetereestbe et et e et sa e e at e aeatnn e e b e e et enae 87
24. Test Of HYPOtRESIS 6.......ouveueemeeceniiciiiceieiccce e 88
25. Test Of HYPOhESiS 7 .......coermeiiiiiiiiieicceree ettt 89
26. Test of Hypothesis 8-.........ccooueiruiiimiieicci e 90
27. Test Of HYPOthesis 9.......oooeviiiiiiiiiiiiicc e 91



CHAPTER 1
INTRODUCTION

This is a study of the perceptions of the music educators in Louisiana regarding
the block schedule and its effect on music education. Block scheduling is a rapidly
growing alternative to the traditional schedule and the phenomenon is under review by
many high schools across the United States as one vehicle for school reform. This study
will examine, in particular, the music educators’ perceptions of the effect block
scheduling has on high school performing arts programs in Louisiana.

Confidence in America's public schools began to diminish in the middle of the
twentieth century. The flaws in American public schools are plentiful, and everyone
seems to have an expert opinion on how to improve schools. Most of these suggestions
are based on opinion while a few are actually based on research. Government at all levels
can be included in the concerted critics of public education along with business and
industry, colleges and universities, and the general public. In Beyond the Classroom,
Laurence Steinberg provoked serious questions regarding the loss of confidence the
American public has engendered towards public schools over the past five decades.

Student engagement, or the psychological connectivity existing between the
student and the teacher, seems to have diminished to perilous levels in the public schools.
The general public, in conjunction with the economic, industrial, and military

communities, agrees that public schools need to return to an emphasis on learning in the



basic subjects (Steinberg, 1996). The basic subjects of language arts, science,
mathematics, and social studies are commonly referred to as the core.
National Reform Movement

Since the latter part of the twentieth century, several education commissions have
been charged by the United States Congress to examine education and the process of
learning. Each returned their findings with recommendations as checkpoints to be used as
benchmarks for goal attainment. Although each study was unique and independent,
several shared aims emerged from their efforts. Following is an examination of some of
the commission's recommendations pertaining to scheduling, or time allotted for
instruction/learning and the arts.

Under the Reagan administration, Secretary of Education Terrance Bell appointed
the National Commission on Excellence in Education to study education and instructional
delivery. In 1983, A Nation at Risk: The Imperative for Education Reform was released
as the finding of this commission.

This work described a serious decline in educational quality and isolated four
important aspects of the educational process - content, expectations, time, and delivery.
With regard to time, American students spend much less time on school work compared
to students in other nations. Time spent in the classroom and on homework is often used
ineffectively, and schools are doing very little to help students develop the study skills
required to use time wisely.

The commission recommended that significantly more time be devoted to
learning. This will require more effective use of the existing school day, a longer school

day, or a lengthened school year. Suggestions for implementing the recommendations



included students being assigned more homework and that time available for learning
should be expanded through a better organization of the school day.

In 1987, the Carnegie Forum on Education and the Economy created the Task
Force on Teaching as a Profession and was charged to study standards of instruction and
delivery. The report was released under the title A Nation Prepared: Teachers for the 21%
Century, and called for the establishment of high standards for what teachers need to
know and be able to do, and to certify teachers who meet the standard.

The Carnegie Task Force offered solutions; “The key to success lies in creating a
profession equal to the task — a profession of well-educated teachers prepared to assume
new powers and responsibilities to redesign schools for the future.” Teachers were urged
to set standards and actively participate in the reform movement for schools.

Arts instruction was not addressed by any of these federal commissions until
1989. The governors' council met with then president George Bush and enumerated six
goals that became known as Goals 2000. These six National Education Goals were:

1. All children in America will start school ready to leam.

2. The high school graduation rate will increase to at least 90%.

3. American students will leave grades four, eight, and twelve having
demonstrated competency in challenging subject matter including English,
mathematics, science, history, and geography; and every school in America
will ensure that all students learn to use their minds well so they may be
prepared for responsible citizenship, further learning, and productive

employment in our modern economy.



4. United States students will be first in the world in science and mathematics
achievement.

5. Every adult American will be literate and will possess the knowledge and
skills necessary to compete in a global economy and exercise the rights and
responsibilities of citizenship.

6. Every school in America will be free of drugs and violence and will offer a
disciplined environment conducive to learning. (United States Department of
Education, 1991, p. 3).

Everyone in the education community did not readily accept these goals. Fears or
concerns about financing were put to rest by the commitment that the fiscal responsibility
would remain at the local, state, or private agency level. Never before had such focus
been placed on education, and yet the difficulties lay in the change itself, change in
schools, change in the American community, change in the home, and change in public
attitude toward learning (United States Department of Education, 1991).

Only goal three came close to addressing time for instruction. The emphasis here
was not necessarily time but the demonstration of proficiency levels in English,
mathematics, science, history, and geography at grades four, eight, and twelve. The Arts
were never mentioned nor included until the passage of The Neighborhood School
Improvement Act (Public Law 102-294) in 1992.

President Bill Clinton along with the United States Congress made a bipartisan
commitment to education when he signed the Goals 2000 - Educate America Act on

March 31, 1994. The federal government pledged to form supportive partnerships with






